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scribed in order; otherwise confusion may result. Chronologi-
cal order also figures in the explanation of a chain of causes
and effects.

Other types of logical relations hinge on the perception
of similarities and differences: contrast, comparison, analogy,
the classification of like things together, and the definition of
things, where distinguishing characteristics are pointed out.
Whatever the logical relation, a certain thought pattern will be
called for, and thisin turn must be matched to the writing pat-
terns which we conventionally use for presenting it.

In order to become independent writers, your students
not only must master the formal features of written English,
but must also become more conscious of the writing process
itself and learn techniques which will make the process work
more smoothly for them. In particular, you can show them var-
ious devices to use during the pre-writing phase which will
launch them more confidently into the first rough draft. Fur-
ther, you can give them guidelines and techniques for the re-
vising phase of the process which will encourage them to ook
for and remedy substantive deficienciesin their writing, rather
than simply making a clean copy of the first draft. (4 — p. 24)

One of the most flexible of these techniques is brain-
storming. It can be done with either novice or experienced
writers, young or old, individually, in small groups, or as a
whole class. The point of abrainstorming sessionisto free as-
sociate, to produce as many ideas on a given topic as possible,
as quickly as possible, without worrying about the quality of
the ideas or about grammar, spelling, or punctuation.

Ann Raimes points out that, with any one of a number
of different points of departure (a personal experience, a pic-
ture, a map, a reading selection, a textbook topic, even an ex-
amination question), brainstorming can be used to start the
writing process. You can vary the type and content of the
prompt according to the nature of the writing assignment and
the language proficiency of your students. Here is how used

brainstorming together with a picture as a prompt. The stu-
dents see a photograph in which a young girl and an old man
aresitting together on apark bench and playing checkers. They
are asked to observe and talk about the picture.

Examples of responses from a group of four students:

— Sheisprobably about four years old.

— | wonder who iswinning?

—  Where is her mother?

— Does her mother know she's playing with the old
man?

— He'sher grandfather.

— llike hisface.

— Helookslike my grandfather.

— She'spretty.

—  What time of day do you think it is?

The students make comments and free associations for
about five minutes. Then they make written notes, examine
them, summarize them, and develop them into a topic for a
more focused discussion. After the second, more focused dis-
cussion they do awriting assignment. (1 — p. 125)
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“THE IMPORTANCE OF USING MEDIA IN ESP.”

On theinitiative of the President of our republic of Uz-
bekistan great attention is paid to the improvement and devel-
opment of learning and teaching English. Considerable
changes are happening in the educational system. Our republic
needs qualified professionalsin different spheres of social and
economic life. According to these changes we feel a great re-
sponsibility of preparing these professionals who will contrib-
ute to the development of our country. For this reason we-
teachers should have increase the knowledge in teaching ESP,
especially, using mediain teaching ESP. In formal education
in the classroom, media used properly can greatly increase
learning. There no rulesthat state exactly what medium to use
in any given situation. A unit on the water cycle could be
taught with afilmstrip, chart, flannel board presentation, sim-
ple chalkboard drawing, and flip chart. What is chosen will
depend largely upon the objectives of the instruction and the
media avail able; however, characteristics of the various media
and instructor preferences will influence selection. Following
are suggestions for use in several subject-matter areas.

Science: Theworld isan interesting place for the child;
he is continually asking the question “why”. This curiosity
about the world opens a natural avenue for introducing the
child to science and scientific study. Through the use of media,
many elements of his environment can be brought into the
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classroom for the child’s study of science in meaningful activ-
ities. All around are things to collect-plants (seeds, blossoms,
roots, stems); soil varieties (sand, gravel, clay, loam); rocks,
minerals, fossils, shells, bones; insects, feathers, skins. Such
collections are basic to exhibits and displays. Students will be-
come involved when they contribute individually to the collec-
tions. Group involvement can be accomplished through class
field trips to collect items. Students will learn firsthand the
source of collectable items and gain knowledge about the nat-
ura habitat of insects, seeds, etc. Writing about their collecting
experience integrates science and language arts activities. Di-
agrams are useful for teaching cycling concepts-the water cy-
cle; the life stages of an insect; the oxygen-carbon dioxide cy-
cle. Cross-sectional drawings can show what the inside of
things look like the organs of atypical flower; a dlice of skin;
the working parts of an engine. A model of the solar system
can show relative sizes of the plane t and the sun and their dis-
tances from the sun and from each other. The sun and the plan-
ets can be made from clay or paper. Wire clothes hangers can
be cut, straightened, and attached to a base. Math skills can be
integrated with science skillsfor determining the relative sizes
of the sun and planets suspended from the ceiling may be more
helpful than a model. Dramatizations or puppet shows can de-
pict thelife of some of the great scientists such as Abu Reyhan
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Beruniy. Also, the dramatization can stimulate a radio broad-
cast. Have students write the dramatization or puppet show to
integrate science experiences with language.

Socia Studies: Dramatizations can stimulate the action
of local governments such as the village council. Let students
role play various governmental officials, asthe town mayor, to
give more meaning to the duties and responsibilities of these
officials. Tape-recorded interviews or discussions with na-
tional or world leaders can bring immediacy to a current event
that might be lost in a three-day-old newspaper report. Such
interviews can be taped directly from aradio program. Collec-
tions aren’t limited to science. Postage stamps of most nations
depict past historical or current events. Flags, coins, articles of
clothing, cultural artifacts, even letterheads that feature gov-
ernmental seals or symbols can be used for analysis and inter-
pretation.

Recorded interviews or discussions with national or
world leaders can bring immediacy to a current event that
might be lost in a three-day-old newspaper report. Such inter-
views can be taped directly from a radio program. Charts can
show the method used by governments to collect and disburse
taxes. How tax money is spent can be shown with a pie graph.
Charts can easily be made to depict the various levels of gov-
ernment-federal, municipal, or states, provinces or regions-or
to show steps through which a bill passesto becomealaw. The
|atter lendsitself to dramatization and role playing by students.
Geographical concepts can be made more concrete by models.
A field trip to village markets or shops selling foreign waresis
a good “opener” for the study of trade or the export-import
business. An export-import bulletin board display could be
prepared as a summary of the field trip experience. Or, to tie
in with mathematics, students could prepare graphs comparing
the monetary values of exports and imports relative to their
country’s economy. The graphs could also be used in oral and
written reports about trade-an opportunity to integrate mean-
ingful subject matter with the development of skillsin oral and
written expression. (1 — p. 46)

Mathematics: All mathematical concepts are abstrac-
tions. To understand these abstractions, children need various
kinds of concrete experiences. Media are useful not only to es-
tablish a concrete base for mathematical thinking, but also to
create interest in the practicality of mathematics. Real objects
such as stones, beads, and coins can be used for counting. They
give aconcrete base for understanding the one-to-one rel ation-
ship and for developing concepts of “more than”, “less than”,
and “equal to”. Some objects such as fruits and vegetables can
be divided to show mgor fractiona parts like halves and
fourths. Sticks of varying lengths can be used for measuring
and for developing concepts of “longer than” or “shorter than”.
Objects cut to proper length or selected for their proper weight
bring concreteness to systems of measures and weights, such
as the metric system. Real objects also provide tactile as well
as visual experiences. There are numerous opportunities for
including measuring experiences in science and social studies
activities. When integrated with these activities, the practical-
ity of mathematics can be made more evident to the student.
Paper-made objects (calendars, play clocks, play money) can
be made by children. Then, each will have his own for seat
work on problems involving time or money exchange con-
cepts. A large paper clock with movable hands can be hung on
the classroom wall. Throughout the day, the hands can be
placed to indicate the time when certain activities will take
place-time for reading, recess, lunch. Pupils can participate by
being given the responsibility for setting the hands to show at
what time the next activity will take place. A waking trip
through the village or are surrounding the school to observe
geometric shapesin real life can be used as an introduction to

geometric forms. The trip can be supplemented by a bulletin
board display or pictures of the things observed-buildings,
bridges, bicycles. Test the children’s recognition of forms by
having them label the pictures with the names of the formsiil-
lustrated in the pictures. Children can also be asked to look for
geometric formsin their classroom. String models of geomet-
ric forms such as cones and pyramids can be constructed. By
projecting a thin beam of light across the model at various an-
gles, sections of these forms can be shown. A projector isn’t
needed. A dlit cut in a piece of cardboard covering a window
where the sun comes through can be the source of light. Stu-
dent-built models to scale or maps drawn to scale can provide
concrete examples of the meaning of “ratio”. Such experiences
can be integrated with science and social studies projects. A
transparency with overlays can show geometrical relation-
ships, for example the relationship between arectangle and a
right-angle triangle or between a parallelogram and an isosce-
lestriangle. Also, the relationship of area of triangle to area of
rectangle can be clarified. (2 — p. 53)

Language: Language requires the development of skills
in reading, spelling, listening, and writing. To read, the child
must associate the spoken word with written or printed sym-
bols. To write, he must develop and refine hand motor skillsto
reproduce the symbols. To spell, he must hear sounds and be
able to distinguish one from another as well as to arrange the
symbolsfor sounds | the correct order. Media are essential not
only to the development of language skills, but also to stimu-
late written and oral expression. Pictures of objects can help
the child associate words with their printed symbols. Used in
a flannel board presentation, children can match words with
pictures in a classroom recitation period. The same pictures
displayed on a bulletin board along with the word symbol
serve as aready referent during a reading study period. (3—p.
88)

CD recording is invaluable for developing listening
skills. Students need to hear words, phrases, and sentences pro-
nounced properly by severa different speakers. Additionally,
they benefit from hearing their pronunciation with that of the
speaker. The motivation to learn that seems to accompany
hearing one’s own voice is often just as important as the im-
provement in pronunciation. Recorded sounds can be used in
sound discrimination drills. CD recordings can be made of sto-
ries. By stopping the tape when a sequence of eventsin astory
has ended, children can be stimulated to tell what will happen
next. Then, by turning on the tape recording, they can check
the accuracy of their responses. CD recordings are also useful
to build a background in the literature, poetry, and music of a
country. Such recordings can be integrated with social studies
when a particular country or nation is being studied. Dramati-
zation and puppet shows are another useful way for children to
learn to tell the stories. When reading, writing, and spelling
skills are sufficiently developed, writing their own puppet
show providesfor using language skills creatively. Flash cards
are suitable for many kinds of drill-word recognition, word
ending usage, wordsthat will complete asentence. These cards
also can be used on a flannel board in various kinds of match-
ing exercises. Keep the student involved he should be encour-
aged to participate fully in the lesson by actively manipulating
the flash cards or the flannel board pieces. Chalk talks, in
which the teacher draws a scene on the chalkboard as shetells
astory, also can be used for word symbol recognition and iden-
tification. To help children learn to sequence events in a story
the teacher can draw in the next scene.

In the community: Media can contribute to communi-
cation in the community aswell asin the classroom. Programs
in the agriculture, health, family planning, community devel-
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opment, and cooperatives can all be more effective when ava-
riety of mediaisused. Many of the ideas that have been found
effective in the classroom can be adapted for informal group
presentations. Frequently, in dealing with adult groups, the au-
dience is relatively large, and may be scattered over a wide
geographical area. Also the subject being communicated may
be complex.in such cases a “campaign” with a positive ap-
proach to the subject may be most effective. Spot announce-
ments over radio, newspaper ads or simple posters can attract
attention. Demonstrations, dide shows, films, puppets or plays
can impart information. Expertsin the field can be used to re-
inforce presentations. Printed materials such as |eaflets can be
used to follow up presentations. Audience consideration deter-
mines the selection of media. What may work well in one cul-
ture may be out of place in another. When using a campaign
approach to meet acommunity problem, unified approach can
help make the communications more effective. Thisis a com-

mon technique in advertising where symbols such as the fa
mous dog and photograph or well-known slogansimmediately
bring other ideas to mind.
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MOPMAHTHI JATEABHOTI'O TTAZEKA B AXBAXCKOM N KAPATHHCKOM A3bBIKAX

Axmeoosa K. M.,
Ilaxpyounoea P.O.,

KaHOUOamsl (puioi0cuiecKUxXHayk, doyenmsl kageopwl dacecmarnckux asvikog I TV (Maxaukana)

I'maronbl ¢ ceMaHTHUKON «BHAETHY U «IIOOUTH», 00pa-
3YIOIIME B aXBaXCKOM SI3bIKE EIMHYIO JATUBHYIO KOHCTPYK-
IIWI0, B OJIM3KOPOJICTBEHHOM aBapCKOM S3bIKE 00pa3yloT JBE
pa3Hble KOHCTPYKIMH: JIOKATUBHYIO (TJIaroJl ¢ CeMaHTHKOH
«BHIETH») W NATHUBHYIO (TJIarod ¢ CEMaHTHKOU <UTFOOUTHY).
JarenpHblii magex MapKupyeTcs GOpMaHTOM -Tba U BBIOJI-
HieT QyHKIMIO CyOBeKTa IpH TIarojax 4yBCTBa M BOCIIPHUS-
THS1, HaIIpUMep:

Ju-pa reapuryaea oy Baccd. S (mamLin. ex.d.) He BH-
nets (aopuct) TBOI Opar (abc.em.u.) «S1 He BuAen TBOEro
Opata»; [y #acco-mpa KBHHJIBHpPH JeHe. TBos cecTpa
(mar.m.en.u.) mobuts (npesenc) s (abc.ema.u.) «TBos cectpa
Mr00uT MeHs»; [lu-rba Marsy reapurepe — poirsa. S (aat.) HU-
Yero He BHJIETH (Ipe3eHc). «S51 (MHE) HUYero He BUXKY».

I'maron ¢ TakoW CeMaHTHKOW 00pa3yeT JOKATHBHYIO
KOHCTPYKLIMIO, KaK M BCE IJIarojbl BHEIIHETO BOCIPUATHS,
Harpumep:

Ju-mpa 6eruklu xxaby. 5 (nat.) He ymMeTs (Ipe3eHc) 4u-
tatb (MH(.) «1 HE ymeto unuTaTh»; u-rba BOKBUPHU Iy BAIIIIH.
S (mat.) 3HaTH (TIpe3eHc) TBoH Opat (abc.) «f 3Haro TBoOero
Opata»; u-1pa HukBUpH Oy Hammy. S (IaT.) 3HATH MPe3eHC)
TBOsI cecTpa (abc.) «5 3Har0 TBOIO CECTPY».

A. Tupp [1] oTMeuaeT HamMuMe B CEBEPOAXBAXCKOM
JUaJIeKTe axBaxCKOTO SI3bIKa JIBAa JATENbHBIX Majiexa: «aa-
TEJNBHBIA TEePBBIH» ¢ Cy(hPUKCOM —IIba U «HATENBHBIA BTO-
poii» mazgex ¢ cyddukcom -Tpupa, HaIIpUMep:

Nmonba reapuperve-ryau jAeHe. oren (Aar.) BUIETh
(mpesenc) s (abc.) «Oten BUIUT MeHs» (OYKB. «OTIly BUJICH
s)»; Jenn auum oxene mmy-reupa. (5 (9pr.) nensru (abce.) nath
(aopucT) orery (JI0K.)) - «5 IEHBTH OTHAT OTILYY.

UccnenoBarens axBaxckoro s3bika, 3.M.Maromenoe-
KOBa OIIpoBepraeT MHeHHE A. /luppa 0 HAUIMYUH B aXBaXCKOM
S3BIKE BTOPOTO JAaTENBHOTO Naiexa ¢ opmMaHToM —iipupa: "B
aXBaXCKOM SI3BbIKE HET TaKoro cypdukca JaTenbHOro Mnajaexa.
Cybduxc -mpupa sBuseTcss cypGUKCOM JOKATHBHOTO Tia-
Jie’Ka, a UMEHHO, HallpaBUTEJIFHOTO TajieXka TPEeThel CepHH.
IIpuBenenssiii npuMep aene aulu oxbene umynbupa Juppom
MOHMMAETCs] Kak: «s JAEHbrH jaan oTmy». Ho 310 He coBceM
togno" [3. C. 55].

Cydduc —rpupa 3.M. MaromendexkoBa cyuTaeT noka-
3aTeJIeM yTPaueHHOM HbIHE B aXBaXCKOM S13bIKE TPEThEH cepuu

JIOKaTUBHBIX MaJeXKeH CO 3HAUCHHEM HAaXOXKICHHUS B YeM-HHU-
Oynb, B Macce. AHaJIOTUYHasl CEpUsi COXPAHUIIACh B aBaAPCKOM
SI3BIKE U IOBOJIbHO AKTHBHO (DYHKIIHOHHPYET — 3TO TPETHS Ce-
pus JTOKAaTUBHBIX naﬂemeﬁ CO 3HAQUCHHUCM HaAXO0XJICHUA B
CIIOIIHOH cpenie (ChITyde: calyb «B IMECKEe» MM KHUIKOM:
rlypyns «B pexe»). JlaHHas cepusi MOXKET O3HA4YaTh TaKkKe
HaXOXJICHWE CpEeIy MHOXKECTBAa OIHOPOIHBIX IIPEIMETOB,
Hanpumep: rlagamasynp «cpenu mronei», rlamuMsaba3yns
«Cpear YYEHHBIX» H T.II.

JlaHHOe MHEHHME OCHOBBIBACTCS Ha HAJMYUH COTJac-
HOTO —JIb B CTPYKType (hopmaHTa —1bHpa: «CyIIecTBYeT cre-
nuaJibHasg CEpUsA JIOKATUBHBIX Haﬂemeﬁ Ha JI'b, BhIpaKaromias
COCTOSIHWE HAaXOXXIEHUs B 4eM-HUOyIb, B Macce. DTOT ke
cybduKc —1b BCTpeyaeTcs U B JaHHOM [10Ka3aTelie —Ibupa; p-
CIIOPa/INYECKH BCTPEUAETCs KaK IOKa3aTellb CepUH JIOKATHB-
HOTO TaJieka B HEKOTOPHIX CIIOBaX CEBEPOAXBAXCKOI0O Jaua-
nexrta. HerHe 3Ta cepust yrepsuta cBoe 3Hauenue. Cydduxc -p-
BCTpEYaeTCsl He KaK CepHalbHBIN IMOKa3aTesb, a KaK MoKa3a-
TeIb Maexa.

Henb3st oTpuiath, 4T0 COCTaBHbIC yacTu cyddukca -
JbUpa MOTEPSUTM CBOE IepBOHAYalIbHOE 3HAYEHHE, HO HECOo-
MHEHHBIH (QakT U TO, 4TO JaHHBIN Cy(QPUKC U 110 CTPYKTYDE,
U TI0 CMBICITY SBISIETCSI OKOHYAHHEM JIOKATHBHOTO Iajeskar
[3. C. 55]. 3.M.Maromen6ekoBa PUXOIUT K BEIBOJTY, UTO, «B
(dhopme uMyITbHpa HaI0 ObLIO OBl 0KUAATE CYy(hdUKC -X BMECTO
-IIbY [TaMm xke].

Maromenosa 1.C. npeanaraeTr cBO TOUKY 3p€HHS OT-
HOCHUTEJIEHO CEMAHTHUKH (OpMBI CIIOBA MMYIBUpPA M CTPYK-
Typsl (¢opmaHTa -IpHpa. "JleHCTBUTENBHO, €CTh CepPhE3HBIE
OCHOBAHHS CYMTATh (POPMAHT -IBHUpPA TIOKA3aTeNeM JIOKATHBA,
HeXxxenw gatuBa. OgHAKO, TyMmaeTrcs, 9TO 37eCh HE CIeIyeT
0XHIaTh Cy(pQuKca X BMECTO MMEIOLIETOCs -IIb, OCKOJIBKY
CEMaHTHKa JaHHBIX CY(H(HUKCOB CYIIECTBEHHO pazimdyaeTcs'
[2. C. 26].

HaTeJ’[BHBII\/’I nagacK B aXBAXCKOM A3BIKC BBIIIOJIHACT
TaKke (QYHKINIO KOCBEHHOTO 00BbEKTa, B TAKOM CIIy4ae JaTuB
He 00pa3yeT cOOCTBEHHOW KOHCTPYKIHH, a BXOJHUT KaK KOM-
MIOHEHT B O3PraTUBHYIO KOHCTPYKLMIO IIPEUIOKEHUS (a
MMEHHO — BBITIONHSAET (YHKIMIO BBIPAKECHHs aJpecara),
Harpumep:
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